
Reading at KS2 Cranbourne Primary School 

At Cranbourne we believe that the ability to read is fundamental to pupils’ development as independent 

learners, during their time at the school and beyond.  Reading is given a high priority across the school as 

we know that success in reading has a direct effect upon progress in all areas of the curriculum. It is 

therefore essential that all children can read by the time they leave us and that they are well prepared for 

national tests at the end of Year 2 and Year 6.  In addition to this, and more importantly we want to 

support children in developing positive attitudes to reading which will encourage them towards life-long 

reading for pleasure.  

From Year 3 upwards reading is taught in a minimum of 3 whole class reading lessons of approximately 45 

minutes each week.  These lessons enable:- 

 A high level of interaction between teachers and pupils. 

 All children to be exposed to high-quality texts and discussions in an immersive environment 

 Teachers to carefully choose texts which provide appropriate challenge and build on pupils’ 

existing knowledge and understanding 

 A balance between fiction and non-fiction texts 

During each lesson teachers are able to expand pupils’ vocabulary and deepen their understanding of the 

texts that they are reading. 

 

 

Focus of whole class reading lessons 

1. Expanding vocabulary – we do this 

through the explicit teaching of 

vocabulary before reading the text 

and teaching children how to infer 

the meaning of unknown words given 

their context in the text. 

2. Teach the specific reading skills of  

a. Retrieval 

b. Inference 

c. Commenting on the author’s 

choice of vocabulary and style.  

 

The key to our whole class reading lessons is the careful selection of texts as these need to be challenging 

enough for all the children in the class. This means the texts are not able to be easily read and understood 

by the pupils.  Where possible we use a range of classic and modern texts, non-fiction including websites, 

film clips and pictures.  Generally extracts from texts are used rather than reading the whole book and 

often greater depth pupils, or other interested pupils, are encouraged to continue to read the whole book, 

or these are used as class readers. Introducing the children to a wide range of texts in this way is part of 

our school strategy for promoting a love of reading.  

 

 

 



Structure of lessons 

Over the course of the week it is hoped that all pupils will undertake some of the following activities: 

 Vocabulary teaching 

 Summarising 

 Reading aloud and echo reading 

 Visualising the text 

 Ensuring understanding of the text 

 True and false questions  which are text dependent to 

show understanding of the text, 

 Answering comprehension style questions on the 

text. These questions are devised by the teacher and 

based on the question stems from previous SATs 

papers.  They aim to tackle all of the written 

curriculum objectives across a text but may focus on 

one objective for a particular extract. 

 Inference activities about the characters or main 

events 

 Note-taking from non-fiction texts 

 Retrieval activities  

When teaching reading we believe it is vital for the teacher to model the reader’s thought processes and get children 

thinking about the tricky parts.  This means that during reading lessons the reading is interspersed with commentary, 

explanation or making links to other learning and texts. Fluency and prosody need to be taught and echo reading is 

used to help children to develop these skills themselves. Some children are also taught to text mark.  All children are 

encouraged to read out loud when reading to themselves as using a performance voice will help them to understand 

what they are reading.  

At Cranbourne we recognise that reading is much more than teaching comprehension and that to be good readers a 

child needs to construct a good mental model of what they have read. The more a child understands a book, the 

more they will recognise the same signals and patterns in other texts that they read making links between 

characters, settings and plots.  It is hoped that this will help them to start to have preferences for authors and genre 

and be able to explain why. The more they read, the more mental models they will have to transfer to their own 

writing.  

When we are teaching comprehension skills we use an APE (answer, prove, explain) approach for more detailed 

answers.  We do not insist on children writing in full sentences as this will slow them down in formal tests. They are 

taught to look for the clue in the question as to where the answer is in the text and also to look for key words in the 

question to ensure that they answer the actual question.  When questions are used, a radial structure is sometimes 

used to stop children feeling that the higher the number, the harder the question. 

Guided Reading 

In addition to the whole class reading lessons, all KS2 children are in a reading group with children of a similar ability. 

The books they read are selected in the following ways: 

Year 3 and 4 – selected by the teacher from the colour banded books 

Year 5 – selected by the teacher from the Year 5 section of texts or colour bands 

Year 6 – children select group text from the Year 5 or 6 section of texts 

The lowest 20% of the class may be on a more structured reading programme and in year 6 their books are selected 

with them from a more limited selection. 



In Year 3 and 4, the teacher hears these groups read once a week, discussing what they have read and giving them 

their new book, or a selection of pages to read over the next week.  If the child finishes their book before the next 

time they read with the teacher, they are able to self-select a book from the class collections to read independently. 

In Years 5 and 6 each group has a reading conference with the teacher each week.  Here the groups are encouraged 

to discuss the text with each other, with the teacher dropping in and out. They are given a number of pages to read 

over the next week (aiming for texts to be read in a maximum of 3 weeks).  Children are heard read during other 

lessons when they are asked to read things out to the class. 

The lowest 20% in Year 3 and 4 also read individually with additional adults including parent and TAs at least once a 

week.  

In Year 5 and 6, this extra support is provided by TAs and takes the form of group reading or a reading intervention.  

Where children are struggling to read at home, provision is made for them to come to school early in the morning to 

read independently. 

Reading for Pleasure 

Our timetabled reading lessons are not the only reading that the children get. Much of our English work is based on 

high quality texts and again, children are encouraged to read these texts for themselves outside the lessons. 

We have a well stocked library and Year 3 and 4 classes visit the library weekly in a timetabled lesson.  In Year 5 and 

6 the children can go to the library one lunchtime a week to choose books or to sit and read, or discuss books.  The 

whole class formally visits at least once a half-term.  

Class book corners are focused on promoting a love of reading.  Teachers encourage children to recommend books 

to others and they themselves make suggestions of books to read which will supplement those being read in class. 

Recommendations are also made for individual children.  

The English subject leader regularly bids for newly published books from Chatterbooks and when successful, children 

are very keen to read and review the books, making suggestions as to who else will enjoy the book. When the 

reviews have been submitted, the school is allowed to keep the books and there is always a great buzz when new 

books are received. 

On each class page of the website there is a recommended reading list for children of that age. 

Assessment 

Twice a year we use the Salford reading test with any children whose reading age is below their chronological age.  

This information is used to support interventions and to ensure that we are making appropriate provision to enable 

these children to access the whole class reading lessons.  

Where dyslexic traits are identified, the SENCO or other trained members of staff within the school can carry out 

additional assessments and make recommendations to the class teacher or if the case warrants it, refer to the 

dyslexia team for more advice. 

Reading TAFS are used to assess all children twice yearly against national curriculum statements and it make 

judgements about those working at or above or below ARE. 

Interventions 

Book ‘n’ biscuit –  is used to encourage parents of the lowest 20% to read with their child and parents are invited to 

join with their child for a number of sessions.  These sessions are very well received by parents and children.  

Peer Reading – identified children in years 3 and 5 read together during assembly time once a week.  This is mutually 

supportive for children who are below, or at risk of being below, ARE. 

Phonics support – where phonological awareness is identified as a barrier to learning to read, specific phonics 

programmes are drawn up and implemented by trained TAs.  


