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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name The Cranbourne 
Primary School 

Number of pupils in school  441 

Proportion (%) of pupil premium eligible pupils 7 FS 

45 KS1/2  

NoR: 441  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 to 2024-2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Rachel Semark 
Headteacher 

Pupil premium lead Isla Grayson 

Deputy Headteacher 

Governor / Trustee lead Emma Foxcroft 

Beatrice Rigollet 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £61,870 

Recovery premium funding allocation this academic year £ 5800 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£2000 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£69,670 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Cranbourne Primary School our intention is that all pupils, irrespective of their 

background or the challenges they face, make good progress and achieve well across 

all subject areas. The focus of our pupil premium strategy is to support disadvantaged 

pupils to achieve that goal, including progress for those who are already high attainers. 

Our motto, ‘broadening horizons’, underpins everything we do, and is the foundation of 

our knowledge rich curriculum and assemblies. We work hard to poverty proof the 

school day including cheap uniform, equipment provided for all and no expensive dress 

up days.  

We will consider the challenges faced by vulnerable pupils who are not necessarily 

eligible for Pupil Premium, such as those who have a social worker and young carers. 

The activity we have outlined in this statement is also intended to support their needs, 

regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which our 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap. Implicit in the intended outcomes 

detailed below, is the intention that non-disadvantaged pupils’ attainment will be 

sustained and improved alongside progress for their disadvantaged peers.  

Currently our strategy is also integral to wider school plans for education recovery, 

notably in its targeted support through the School-led Tutoring Programme, recovery 

premium and catch up funding for pupils whose education has been worst affected, 

including non-disadvantaged pupils.     

High quality CPD supports teachers to deliver quality first wave teaching. We follow the 

Rosenshine ‘Principles of instruction’ in our teaching including modelling, checking for 

understanding and reviewing previous learning regularly.  

Our approach will be responsive to individual needs, rooted in robust diagnostic 

assessment (such as reading age tests, fluency assessments and class teacher 

assessment) and not assumptions about the impact of disadvantage. This strategy will 

focus on areas in which disadvantaged pupils require the most support. The 

approaches we have adopted complement each other to help pupils excel across the 

curriculum. 

To ensure they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set and 

scaffolding is provided, where needed, to support with the focus on ‘keep up not 

catch up’.  
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• act early to intervene at the point need is identified to further strengthen the 

keep up rather than catch up model.  

• adopt a whole school consistency of approach in which all staff take 

responsibility for disadvantaged pupils’ outcomes and raise expectations of what 

they can achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among some 
disadvantaged pupils. These are evident from nursery onwards and in 
general, are more prevalent among our disadvantaged pupils than their 
peers. 

2  Assessments (reading ages and reading fluency project), observations, 
and discussions with pupils suggests some disadvantaged pupils have 
greater difficulties with reading than their peers. This negatively impacts 
their development as readers and the ability to access the wider 
curriculum.  

 

July 2021 Year 1: 57 % PP children below chronological age on the Salford reading 
ages test (compared to 42 % for the cohort). 

 

3 Internal assessments indicate that there is a need to consolidate key 
maths facts so that children have access to the full maths curriculum 
without basic facts such as number bonds and times tables holding 
them back.  

Baseline data on entry to Reception: 

2021-2022: 57% cohort below ARE  
                    100 % PP children below ARE 
2020-2021: 60% cohort below ARE 
                   67% PP children are below ARE on entry 

2021 Multiplication tables check in year 4: 

Non-disadvantaged children scored 22 or above = 66.7% 
Disadvantaged children scored 22 or above = 33.3% 

 

4 Our assessments and observations indicate that the education and well-
being of many of our disadvantaged pupils have been impacted by par-
tial school closures to a greater extent than for other pupils. These find-
ings are supported by national studies. This has resulted in significant 
knowledge gaps leading to pupils falling further behind age-related ex-
pectations (See data above). 

Best evidence on impact of covid-19 on pupil attainment: EEF 
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5 Our observations and discussions with pupils and families have identi-
fied social and emotional issues for many pupils and a lack of enrich-
ment opportunities during school closure. These challenges particularly 
affect disadvantaged pupils, including their attainment. 

19 pupils (7 of whom are disadvantaged) currently require additional 
support with social and emotional needs. 

6 Our attendance data indicates that attendance among disadvantaged 
pupils is lower than for non-disadvantaged pupils. 

Overall - 94.5%  
PP – 80.5% 

Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and 
vocabulary among disadvantaged pupils.  

 

 

Assessments (WellComm) and 
observations indicate significantly 
improved oral language among 
disadvantaged pupils.  

This is evident when triangulated with 
other sources of evidence, including 
engagement in lessons, book scrutiny, 
pupil voice and ongoing formative 
assessment. 

Improved reading attainment among 
disadvantaged pupils.  

KS2 reading outcomes in 2024/25 show 
that 83% of disadvantaged pupils (given 
the current cohort) met the expected 
standard. 

Internal Cranbourne reading 
assessments show children meeting or 
exceeding their chronological reading 
age and with fluency of 90+ words per 
minute on age related texts.  

Improved maths attainment for 
disadvantaged pupils at the end of KS2.  

KS2 maths outcomes in 2024/25 show 
that 83% of disadvantaged pupils met 
the expected standard.  

Half termly maths quizzes show children 
gaining a high level of success on basic 
maths facts covered each half term.  
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To achieve and sustain improved 
wellbeing for all pupils in our school, 
particularly our disadvantaged pupils. 

 

 

 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

• qualitative data from student voice, 
student and parent surveys and 
teacher observations 

An increase in participation in 
enrichment activities, particularly among 
disadvantaged pupils.     

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance demon-
strated by: 

• the overall absence rate for all pupils 
being no more than 5% (disaggregat-
ing traveller children), and the attend-
ance gap between disadvantaged 
pupils and their non-disadvantaged 
peers being reduced by 10%. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention)  

Budgeted cost: £ 15,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding dialogic activities 
across the school curriculum. 
These can support pupils to 
articulate key ideas, consoli-
date understanding and ex-
tend vocabulary.  

We will fund ongoing teacher 
training and release time for 
TAs delivering interventions. 

Investigate employing an 
additional adult to support 
‘keep up not catch up’ in early 
years.  

 

There is a strong evidence base 
that suggests oral language inter-
ventions, including dialogic activi-
ties such as high-quality classroom 
discussion, are inexpensive to im-
plement with high impacts on read-
ing: 

Oral language interventions | 
Toolkit Strand | Education 
Endowment Foundation | EEF 

1 

Review and then purchase of 
a DfE validated Systematic 
Synthetic Phonics 
programme to secure fidelity 
in phonics teaching for all 
pupils.  

Our phonics teaching is 
consistently strong but we will 
review fidelity across 
classrooms and key stages to 
improve this further. 

Further phonics training for all 
staff.  

Release time provided for 
phonics leads to support 
implementation of new 
scheme. 

Phonics approaches have a strong 
evidence base that indicates a 
positive impact on the accuracy of 
word reading, particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

2 

Enhancement of our maths 
teaching and curriculum 
planning to ensure there are 
many opportunities for 

The DfE non-statutory guidance 
has been produced in conjunction 
with the National Centre for Excel-
lence in the Teaching of 

3 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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reviewing and consolidating 
key maths facts. Release time 
for subject leaders to monitor 
and support this.  

Half termly maths quizzes to 
review core facts previously 
taught. Teachers to use this 
information to inform 
planning.  

Teachers to seek 
opportunities to review facts 
eg, chanting tables when 
getting changed for PE, lining 
up for assembly etc.  

 

Mathematics, drawing on evidence-
based approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a 
range of the best available evi-
dence:  

Improving Mathematics in Key 
Stages 2 and 3 

Improve the quality of social 
and emotional learning within 
school. 
 

Subject leader and then staff 
to be trained on using the 
Jigsaw scheme.  

Subject leader to map out 
where units fit into the 
Cranbourne PSHE scheme 
and any amendments 
needed.  

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers): 

EEF_Social_and_Emotional_Learni
ng.pdf(educationendowmentfounda
tion.org.uk) 

5 

We promote quality CPD op-
portunities for teaching and 
non-teaching staff. We en-
courage part time staff to at-
tend Inset days and provide 
information sheets, relevant 
materials, access to record-
ings of sessions etc where this 
is not possible.  

Quality CPD that allows teachers to 
provide quality first wave teaching 
has proved to disproportionately 
improve the learning for 
disadvantaged children.  

Building blocks for success: NfER 

1,2,3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 39,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Improve oracy and 
vocabulary skills for 
disadvantaged 

Choose the right intervention for our FS 
children (WellComm).  

1, 2, 4 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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pupils who have 
relatively low 
spoken language 
skills.  

 

Reading fluency 
interventions for 
identified children 
run by DHT. 

 

Various 
interventions across 
the school for 
reading, maths and 
spelling. 

 

Additional TA 
support in 
Reception for ‘keep 
up not catch up’ 
reactive 
interventions.    

Release time for TA(s) to cover this 
intervention. 

As stated in the EEF guidance we ensure 
our oral language approaches include: 

• targeted reading aloud and book 
discussion with young children; 

• explicitly extending pupils’ spoken 
vocabulary; 

• the use of structured questioning 
to develop reading comprehension 

• the use of purposeful, curriculum-
focused, dialogue and interaction. 

Oral language interventions can have a 
positive impact on pupils’ language 
skills. Approaches that focus on 
speaking, listening and a combination of 
the two show positive impacts on 
attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

Additional phonics 
sessions targeted at 
disadvantaged 
pupils who require 
further phonics 
support.  

KS1 - Targeted phonics interventions 
based on teacher assessment of need 
to identify gaps and allow children to 
keep up rather than catch up.  

These interventions will be reviewed 
regularly (approx. 6 weeks) by named 
members of SLT. Efficacy will be judged 
and amendments made based on need.  

 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Engaging with the 
School-led Tutoring 
Programme to 
provide school-led 
tutoring for pupils 
whose education 
has been most 
impacted by the 

Use existing Cranbourne teachers to 
provide 2 full days of sessions to se-
lected pupils in year 3, 4 and 5. These 
sessions are carefully planned in con-
junction with the class teachers and re-
viewed for impact.  

 

4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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pandemic. A 
significant 
proportion of the 
pupils who receive 
tutoring will be 
disadvantaged 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF (educationen-
dowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 15,670 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Review of diversity 
and representation 
across the school 
including the creation 
of a diversity 
champion to lead on 
this.  

Buy new reading 
books to reflect 
greater diversity.  

Cultural capital for all 
developed through 
knowledge rich 
assemblies 

A review of the curriculum will 
strengthen the learning opportunities 
for all children. Checking back to 
prior learning will ensure progression 
through the curriculum. 

 

‘All children, including those from 
disadvantaged backgrounds, 
deserve a well-rounded and 
culturally rich education’. Sir Kevan 
Collins, Chief Executive of the 
Education Endowment Foundation 

5 

Monitor attendance 
and respond to trends 
identified. 

Improve attendance 
of PP children by 
developing good 
relationships with 
these families from 
the get go.  

Regular welfare check 
ins with these families 
and calls to report on 
good work / 
achievements.  

Identify barriers to children coming 
to school. Offer ‘how can we help?’ 
calls.  

Monitor attendance and identify any 
patterns.  

 

DfE’s Improving school attendance 
guide has been informed by 
engagement with schools that have 
significantly reduced their levels of 
absenteeism.  

6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Provide additional 
support for well-being 
through small group 
interventions such as 
nurture group, anxiety 
group, social skills 
groups, counselling 
etc 

Providing additional support for vul-
nerable children will allow them to 
access more of the curriculum and 
improve attendance.  

 

The effectiveness of nurture groups 
in improving outcomes for young chil-
dren with social, emotional and be-
havioural difficulties in primary 
schools: S. Sloan, Science Direct.  

5, 6 

To ensure that 
vulnerable children 
can take a full part in 
school life we 
subsidise trips 
(£2,000). We also buy 
school milk, revision 
guides and give 
uniform vouchers to 
PP families.  

We subscribe to 
HABS (local family 
support service) 
which offers practical 
support and guidance 
for vulnerable families 
(£7,000). 

Evidence shows that reviewing and 
implementing a poverty proofing the 
school day audit can have an impact 
on attendance and learning for 
disadvantaged children at school. 

 

Simple measures can poverty proof 
the school day for pupils: Laura 
Mazzoli Smith and Liz Todd, 
Children north-East; Newcastle 
University 

 

Contingency fund for 
acute issues arising: 

 

Eg, Buying in a 
selection of water 
bottles so no child 
goes thirsty during 
the school day. 

Based on experiences of many 
schools it is pertinent to identify a 
small amount of funding to respond 
quickly to needs that have not yet 
been identified.  

 

 

 

 

 

Total budgeted cost: £ 69,670 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Covid-19 had a major impact on the learning of all children, including the disadvan-

taged and disrupted all our subject areas to varying degrees. As evidenced in schools 

across the country, school closure was most detrimental to our disadvantaged pupils, 

and they were not able to benefit from our pupil premium funded improvements to 

teaching and targeted interventions to the degree we had intended.  

The impact was mitigated by our on-line learning provision and guidance to parents. At 

least weekly check ins with vulnerable families ensured children were learning and 

families felt supported. We ensured that children who needed it had access to a school 

laptop. All our PP children were given additional paper, stationery, paint, food and ac-

tivity packs during school closures. Where possible the most vulnerable children were 

in school.  

Once children were able to return to school, rapid catch up provision was put into place 

primarily for phonics and reading as this was identified (through assessments and 

observations) as the area with the greatest need. These were carefully planned, 

tracked and monitored by members of SLT. We are building on this need with activities 

detailed in the current plan so that children make rapid progress with their reading al-

lowing them access to age related texts and curriculum.  

We supported children’s emotional resilience before and during the pandemic. 

Counselling sessions continued through the year with some of our most vulnerable 

children accessing it during lockdown. While nurture group could not happen in its 

usual form all children received regular check ins and support from the nurture group 

lead. HABS continued to support our families and offer guidance for the wider school 

community.  

Our assessments and observations indicated that pupil behaviour, wellbeing and 

mental health were significantly impacted last year, primarily due to Covid-19 related 

issues. The impact was particularly acute for disadvantaged pupils. We used pupil 

premium funding to provide well-being support for all pupils, and targeted interventions 

where required. We are building on that approach with the activities detailed in this 

plan. 

Due to Covid-19, opportunities for trips and wider activities were limited, although 

where possible activities did go ahead safely, such as the year 6 OAA trip. Cultural 

capital assemblies continued online for all year groups. 
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Service pupil premium funding (optional) 

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 

 

 
 


